The Google Generation:
Recommendations for Incorporating Information Literacy 

into the UC Experience
EXECUTIVE SUMMARY

The HOPS Information Literacy CIG represents a diversity of opinion and experience that is reflective of our system’s library staff. However we are uniformly convinced that, in the long term, the value of the information literacy skills that we can impart in support of the pedagogical mission of the University of California is as enduring and as valuable a resource as the collections we build. Our major recommendation is to provide system-wide communication and professional development opportunities for two distinct groups of staff in support of information literacy programs, i.e. coordinators of local programs and library staff directly involved in teaching and learning on campus. With the establishment of a permanent HOPS CIG for Information Literacy with the charge to provide professional development and skill-building for local instructional staff, we believe that we can contribute to an enriched, student-centered curriculum throughout the University of California.

INTRODUCTION

The UC Heads of Public Services established a permanent Information Literacy Common Interest Group (CIG) in Fall 2002 to advance the incorporation of information literacy skills into the educational experience of all UC students. The charge to the CIG (Appendix A) included four main tasks. The first task was to survey UC campus libraries to determine what library instruction and information literacy
 activities are currently underway. On the basis of that information, CIG members were, after consulting widely, to recommend activities that might lead to better collaboration and cooperation among campus library staff with line responsibilities for instruction and outreach. Members were also to identify models that strengthen the local campus programs as well other mechanisms for developing, implementing, and promoting information literacy programs.

The framework for the following recommendations are based on a conviction that positive impact on instruction and curriculum development is most likely to be achieved at the local level in collaboration with those who deliver course content. This point of view was born out in a conversation with the University Committee on Educational Policy (UCEP) at their February 2003 meeting with LAUC Chair, Esther Grassian, to which HOPS Information Literacy CIG Chair, Carol Ann Hughes, was invited. UCEP members, while clearly interested in furthering information literacy, expressed confidence that the cause of improving the information handling skills of students is best addressed at each campus. 

The University of California system is one of great diversity. Suggesting models that enhance programs at the entire spectrum of environments, from UC Berkeley to UC Merced and including the California Digital Library, is quite a challenge. Thus the CIG has opted for recommendations that allow for considerable flexibility with the expectation that each Library will need to adjust its activity for the size, level of centralization, and programmatic breadth of its campus.

CURRENT LEARNING ENVIRONMENT

The world of academic inquiry and scholarship is undergoing significant changes. Technology removes the boundaries of time and geography from the learning process but also gives rise to the expectation that the complete scholarly record already exists in electronic form easily accessible from any location. Electronic publishing, in both formal and informal guise, presents a bewildering landscape of options for information access.

Novice scholars confuse easy access with information literacy. When simple keyword searches retrieve thousands of items, students feel that they are not only technologically savvy but “info-competent” as well. If they happen to participate in an effective library-based instruction session, it is likely to be perceived as an “inoculation” – once taken, all done. In this environment the value of information literacy as a skill set that is basic for mastery of disciplinary content and for lifelong learning is not yet fully appreciated. Librarians and faculty who already see the need for promulgating a new level of understanding must continue to strengthen information literacy’s role throughout the curriculum. Fortunately there are many promising activities already underway at UC campuses upon which to build.

SURVEY OF CURRENT ACTIVITIES AT UC LIBRARIES

During December 2002 the CIG conducted a survey to analyze the breadth of instruction activities currently undertaken at UC campuses. As might be expected, the survey showed that the librarians on UC campuses are doing the kinds of things commonly done in library instruction programs. With few exceptions, every campus engages in:

· Course-related instruction

· One-on-one instruction (reference)

· Outreach to likely courses (such as freshman writing) 

· Publication of print and electronic instructional materials

· Team-teaching with non-library faculty

· New-student orientations

The campuses do differ, however, in a several notable areas. 

· Five campuses offer for-credit information literacy courses, while four do not; 

· Only two campus libraries have agreed-upon definitions of information literacy that guide instruction efforts; 

· Administratively, the person or group having overall responsibility for information literacy varies from library to library (though four libraries report having a designated education coordinator). 

· From campus to campus, the level at which planning for library takes place varies from the UL, to an AUL, to rank-and-file librarians. 

· The depth and frequency of outcomes assessment also varies from campus to campus. 

The sheer scale of library instruction at UC is daunting to consider. System-wide, UC Libraries engaged over 106,375 participants in about 7,782 instruction sessions during 2002-2003. In 2001-2002, over 100,625 participants benefited from nearly 6,425 instruction sessions and tours throughout the system. 

LAUC members throughout the system have been deeply engaged in strategy discussions about information literacy since Spring 2002 and their task force report is due in December 2003. Clearly UC library staff are expending significant effort. And yet much remains to be accomplished to ensure that students benefit as much as possible in terms of life-long skills, i.e. information literacy, in these sessions and through more in-depth and sequenced programs.

NATIONAL MODELS

Current efforts across the UC system are not sufficient to provide the impact necessary to transform instruction programs from a library-skills-based curriculum to one based on mastering a process that is adaptable to a range of tasks and sensitive to different epistemological structures. UC Libraries are certainly not alone in struggling with issues of how to “scale” instruction efforts and how to move “the focus from product to process”
 for the benefit of students at the local level.

We anticipate that UC librarians should continue to consult broadly with their colleagues across the country on best practices if we are to create an exemplary system-wide program. Below is a selection of programs beyond the UC system that exemplify all or some of the best practices as outlined by ACRL Institute for Information Literacy
. Briefly, the elements of the ACRL best practices include:

· Clearly defined mission, goals and objectives; 

· Effective planning; collaboration between faculty and librarians, 

· Integration of information literacy into the curriculum, 

· Strong assessment and learning outcomes measurement tools; 

· Institutional and administrative support; 

· Sound pedagogical principles; 

· Well-trained staff; 

· Effective outreach component.

Selection of the models was not based on an exhaustive evaluation of each program, but because they are most discussed and cited in the literature as models to be emulated. Below are brief descriptions of each program.

California State Universities http://www.calstate.edu/LS/infocomp.shtml 
In 1993, the California State Universities (CSU) Council of Library Directors identified information competency as a critical priority, and called upon CSU to “establish basic competence levels in the use of recorded knowledge and information and processes for assessment of student competence.” A working group was established which has used a program of competitive grant proposals to support implementation of information competence related programs. Accomplishments include:

· Development of web-based instructional tutorials, 

· Faculty development workshops to reshape curricular offerings, 

· Outreach to high schools and community colleges; 

· Proposal for a campus online information competence graduation requirement, 

· Creation of various information competence courses and programs at the undergraduate and graduate levels. 

Faculty-librarian partnering has been a key objective underlying the working group's activities. Current activities include assessment of student information competence, integration of information competence principles into the learning outcomes of academic departments, and increased promotional efforts and publications. In order to demonstrate the extent of their programs and promote collaboration and sharing, they have created a centralized web site to all CSU campus activities 

Five Colleges of Ohio http://www.denison.edu/ohio5/libres/infolit_projects.html Supported by a Mellon Foundation Grant for a three-year project beginning 2000, the five colleges in this consortium (Oberlin, Kenyon, Denison, College of Wooster, and Ohio Wesleyan) seek to strengthen the teaching of information literacy in the curriculum. Through consortial and local activities, the libraries focus “on building partnerships between librarians and faculty members and integrating information literacy into courses across the curriculum, with particular emphasis on the development of skills through the complete course sequence for the major.” Curriculum development awards funded by the Mellon Foundation “assist faculty in incorporating information literacy into courses in substantive ways, working in collaboration with an instruction librarian or librarians on their campus.” Another information literacy project is a collaborative web-based, interactive information literacy tutorial for students on the five campuses supported by an AT&T Learning Network Teaching and Technology Grant in 1998.

Florida International University http://www.fiu.edu/~library/ili/index.html 

In 1998, the FIU faculty senate adopted an information literacy requirement for both lower- and upper-division students at the University. FIU Library’s information literacy program is described as “a cooperative, multi-year effort among faculty and professional staff involving changes in the way we teach students and support their learning.” The library supports faculty in designing courses that develop information literacy skills through assistance with assignments, assessment tools, and active learning approaches. Central to the FIU Information Literacy Program are seven, sequenced, library-based class sessions linked to courses in the core curriculum. The first four sessions are linked to specific lower-division courses. The next three sessions are linked to one or more core courses for the upper division within the major determined by the academic department in consultation with the library. Implementation varies with each department, with the most common model being three class sessions within one course. All courses have identified learning outcomes.

IUPUI Instructional Teams (Indiana/Purdue at Indianapolis) http://www.ulib.iupui.edu/itt/ The model for the IUPUI program is that of “Instructional Teams.” Faculty members lead the team which is usually comprised of a librarian, a technologist, a counselor, and a student mentor (and others as needed.) Teams come together to prepare and/or revise a course. Some of the contributions that librarians on the team make include: working closely with team members to plan the syllabus, advising on potential information sources for the class, introducing new technologies to the curriculum, helping to develop classroom assignments and exercises, and introducing students to the information resources available. During the assessment stage, librarians help evaluation the appropriateness and quality of the information sources used by the students and work with other team members to measure the overall effectiveness of the project. 

Kent State’s Project SAILS http://sails.lms.kent.edu/index.php “The purpose of the Project for Standardized Assessment of Information Literacy Skills (SAILS) has been to develop an instrument for programmatic level assessment of basic information literacy skills that is valid and thus credible to university administrators and other academic personnel.” The goals of Project SAILS staff in the development of the instrument included measurement of general rather than institution-specific variables; ease of administration; proven validity and reliability; assessment at institutional level; and internal and external benchmarking. Project staff piloted the instrument in 2001 by assessing Kent State students’ information literacy skills with an Institute of Museum and Library Services grant. SAILS has been endorsed by the Statistics and Measurement Committee of the Association of Research Libraries (ARL) as one of the ARL New Measures Initiatives. ARL is collaborating with SAILS in a three phase test, culminating in using the instrument to test students at 100 institutions.

Pennsylvania State University http://www.libraries.psu.edu/instruction/infolit/ 
The Penn State program actively supports working directly with faculty in planning and participating in the development of course-specific instruction. They have created a variety of web-based guides and materials that are designed to provide students with information resources appropriate for specific course projects. In addition, they provide modules that faculty can use as guides for introducing information literacy to their students. 
Texas Information Literacy Tutorial (TILT) http://tilt.lib.utsystem.edu/ 
The Texas Information Literacy Tutorial (TILT), created at the University of Texas, is an online tutorial designed to help undergraduates acquire fundamental research skills. TILT is freely available to any individual or institution. It has been widely used and has won many awards, including the ACRL Innovation in Instruction Award. The TILT tutorial provides a "problem based learning" environment. Not simply drills or a linear presentation, TILT presents students with basic concepts and encourages them to work through a series of interactions. The evaluation component consists of analysis (obtained through quizzes in the tutorial) of student responses that informs the team on how to tailor their instructional programs to best meet student needs. 

University of Arizona http://www.library.arizona.edu/infolit/InfoLit2000/infolit.shtml 
The University of Arizona is attempting to create a campus-wide information literacy program based on ACRL standards incorporating specific information literacy goals. Because UA Library is a team based organization and information literacy efforts are decentralized, they have created three subject-based teams and one undergraduate team focusing on instruction. An information literacy team, comprised of members selected from the other instruction teams, supports project efforts by organizing workshops, training, and providing leadership. During the past few years, the Library has focused its information literacy initiative on General Education. Librarians work with faculty to develop outcomes for beginning level GE courses. Assessment and faculty partnerships are also of current interest. Librarians are involved in departmental and college level curriculum committees which has resulted in research outcomes being included in course descriptions. Future plans include exploring ways to “scale” instruction efforts across campus and the development of training program for new librarians.
University of Washington UWired http://www.washington.edu/uwired/index.html and uwill http://www.lib.washington.edu/uwill/index.html The UWired program is an example of a model based on campus-wide collaboration. The UWired working group is representative of “diverse campus units and individuals with interests in technology-enabled teaching and learning, and in the ongoing assessment of new initiatives in teaching, learning, and technology.” Their vision is to be the “University's intellectual ‘commons’ for considering the uses of information technology in all faces of the UW's instructional mission.” The program has a strong emphasis on supporting the use of information technology in the classroom in addition to promoting information literacy. 
uwill, housed in the library, seeks to provide support for “teaching information competencies in course contexts”. The emphasis is on using online instructional tools such as customized tutorials to assist students in completing course assignments while developing information competencies. uwill staff have created customized library online tutorials that are directly linked to courses. These tutorials cover general elements, such as how to begin and organize research, and course-specific elements such as annotated lists of library resources relevant to the course. 

Two new initiatives of particular interest and worth monitoring include the Mellon initiative at UC Berkeley and the Educational Testing Service’s National Information and Communication Technology Literacy Project.

The UC Berkeley Library has received funding from the Andrew W. Mellon Foundation to establish the Mellon Faculty Institute for Undergraduate Research. Project staff hope to demonstrate the feasibility of true collaboration between faculty, librarians, and instructional technology staff. The Institute was launched in June 2003. Ten faculty members have received a $5,000 stipend and other direct support to redesign an existing course or create a new course that incorporates research assignments and experiences for undergraduates using the library’s resources. 

In 2001, the Educational Testing Service convened an international panel to study the importance of information and communication technologies (ICT) and their relationship to literacy. The two goals of this effort are to examine the need for a measure of ICT literacy and to develop a framework for the design of instruments to perform large scale assessments of ICT literacy. Charter clients include librarians from CSU, the University of Louisville, California community colleges, UCLA, and University of Washington. The first phase of the project is to design the “blueprint for a higher education assessment of ICT Literacy that meets the needs of the charter clients and broader higher education community.” The second phase will result in the development of an assessment instrument, due in Fall 2004.
CHARACTERISTICS OF SUCCESSFUL COLLABORATION

Through the process of evaluating models that have emerged nationally we have been able to extrapolate trends that are important for the UC Libraries to monitor as we strengthen our system-wide collaboration. Recent trends
 indicate that there are four areas that librarians consider important in regards to information literacy. These are: 
· The emergence of national and local “competency standards” 

· The growing importance of collaboration with faculty and other campus partners

· New teaching methods that are student centered

· The growing importance of teaching the ethical use of information. 
Many states, school districts, university systems, local institutions, and professional associations have developed information literacy competency standards. The emergence of national standards such as the ACRL Information Literacy Competency Standards for Higher Education
 will assist us in developing UC-wide information literacy initiatives. Such standards are geared towards students throughout their academic career with a goal of helping students become life-long learners. Discipline-specific standards are also emerging. For example, an institution with a medical school would want to consider the Association of American Medical Colleges objectives for medical informatics
.

Another trend that is apparent in successful information literacy initiatives is the formation of partnerships between library, faculty and other campus department
. Collaboration with faculty and other universities will help us strengthen the development of information literacy programs within our classrooms and libraries. At this time, many faculty members at UC campuses may not be aware of current discussions about information literacy in the UC community. Consensus building through active participation by faculty, campus administrators and librarians in defining local goals will lead toward a broader understanding of the benefits of teaching information literacy skills. Assessment of programs in place at other universities and adaptations of those programs will aid in local curriculum design. General education requirements and online tutorials tailored to each campus’s needs are also possibilities. In California, both the California State University and California Community College system are integrating information literacy programs into their general curriculum. Some institutions across the nation have even established information literacy graduation requirements. It is important to continue to build partnerships at the local level that can lead to broadly-based initiatives. 

Promoting information literacy via faculty development programs for local faculty and regional K-12 teachers is also a new trend. Outreach to K-12 teachers is vital because they can begin to promote a philosophy of life-long learning with their students. Part of faculty development in both UC feeder schools and on campus should be the enhancement of information literacy skills via assignments that bring real-life issues into the research. Faculty can begin to build assignments that are based upon student-centered learning, rather than subject-specific teaching. This will enable the students to go beyond the task of researching a single topic to a greater understanding of the various components of true information literacy. Curricular integration opens up many opportunities for applying different teaching methods such as student-centered teaching, problem-based learning, evidence-based learning, and inquiry learning. In these approaches students must use their critical thinking skills to absorb course content at a deeper level than is possible through the exclusive use of lectures and textbooks.

Since the Internet continues to grow and students have greater and easier access to published papers and massive amounts of information on the Web, ethical use of information becomes an even more critical component of information literacy. The standards and guidelines that are written have already touched upon this importance, but the social responsibility of the user expands as they become more information literate. Plagiarism and copyright have become increasingly more prevalent as the use of computers and the Internet grows.

Trends in teaching emphasize the evolution from instructor to promoter of independent comprehension. UC Libraries’ information literacy efforts should be consistent with the evolution of these trends.

PROPOSED UC MODEL FOR COLLABORATION 

After evaluating the current level of instruction activity at UC campuses, considering ACRL best practices, identifying models that are successful elsewhere, and analyzing trends in information literacy instruction, the HOPS CIG on Information Literacy believes that UC Libraries are positioned to launch a system-wide approach to information literacy that strengthens local programs while enhancing synergy among campus initiatives.
One key to a vital collaboration at a system level is, we believe, training. To develop a strong cadre of librarians and library staff prepared to teach library and information literacy concepts to UC students, our staff must be knowledgeable about and adept at using a range of pedagogical strategies, instructional technologies, and communication skills. Other details of strategy and implementation are best handled in a decentralized manner by librarians who can be alert to special needs and open to unique opportunities that present themselves on the local campus.

There are two distinct audiences for professional development opportunities in information literacy topics. The library instruction and/or information literacy coordinators are one such group. They are invaluable to the success of the programs since they are often the developers, managers, and representatives for the library instruction and information literacy programs overall. Not only do these librarians represent the library to campus faculty, administrators, and academic units, they also must initiate and support changes within their own library organizations. These leaders will require special opportunities to develop their program management and motivational skills as well as to keep abreast of national trends.

Naturally, the library staff who work directly with the academic departments and participate in the instructional programs are the other key audience for professional development programs. These are the staff who have professional relationships with individual faculty members, are knowledgeable about the range of courses and topics taught within the departments and programs on campus, and who often have the most experience with the content and the students affiliated with each of the courses. To successfully integrate information literacy outcomes and support students' acquisition of associated information literacy skills, all librarians and library staff who work with faculty and other instructors should be familiar with and able to clearly discuss basic principles of information literacy, teaching methods, instructional design, and evaluation. In addition to being familiar with these topics, our staff must be able to translate those basic principles into successful presentations, research assignments, online tutorials, and other instruction-related services developed in collaboration with faculty.
The following broad categories of training would be invaluable for strengthening instruction efforts and implementation for all librarians on the UC campuses. These lists are not exhaustive but are offered as examples of the types of training needed within the UC System in six key areas: 1) information literacy, 2) teaching methods, 3) instructional design, 4) instructional technology, 5) evaluation and assessment, and 6) partnerships. In each of the key areas, there could be one track of topics pertinent to all librarians and library staff, and one track of topics relevant primarily to the coordinators of library instruction and information literacy at each campus.

1. Information Literacy

Staff should be able to: 

· Distinguish among teaching library use/research skills, promoting technological competence, and developing information literacy skills

· Gaining deeper familiarity with the ACRL Information Literacy Competency Standards for Higher Education and related discipline-specific standards

· Discerning how to select a reasonable group of information literacy outcomes for individual courses, levels of students, disciplines, and assignments

· Discussing with faculty and other educators and instructional technologists strategies for integrating information literacy skills into courses and the departmental goals

Coordinators should be able to:

· Lay the foundation campus-wide and within specific departments and colleges for these programs through developing a “shared language” that is meaningful to all potential campus partners about what is information literacy

2. Teaching Methods 

Staff should be able to:

· Understand differences in students' learning styles and its relationship to presentations, hands-on exercises, assignments, and other instructional services

· Understand differences in instructors' teaching styles and its relationship to the effectiveness of the instruction.

· Hone specific pedagogical skills for aiding student learning during face-to-face instructional sessions, and those held online.

Coordinators should be able to:

· Assist library instructors in attaining and perfecting their skills.

3. Instructional Design 

Staff should be able to:

· Select and write educational goals and objectives for a course or assignment in alignment with chosen information literacy objectives

· Design and critique an assignment in order to align it with the information literacy objectives chosen

· Write, edit, and identify useful content needed to support a course and the information literacy objectives

Coordinators should be able to:

· Design a program in collaboration with other librarians and campus staff that is coherent within the curriculum department or college, as well as logical for the progression of the student skills in that discipline. 

4. Instructional Technology

Staff should be able to:

· Understand appropriate pedagogical uses for presentation software and the design of the class in relation to its use

· Understand course management systems (CMS) or learning management systems (LMS) such as WebCT and Blackboard and how to integrate library resources and skills into the site and the course

· Understand other instructional technologies such as discussion lists

· Create online assignments or tutorials as needed

Coordinators should be able to:

· Provide project management skills to plan staff development programs, using equipment and funds effectively to meet local goals

5. Evaluation and Assessment

Staff should be able to:

· Evaluate and improve individual teaching

· Understand strategies to evaluate and increase student learning

· Incorporate assessment measures within course assignments

Coordinators should be able to:

· Design and manage an overall evaluation of the information literacy program.

6. Partnerships

Staff should be able to:

· Effectively collaborate with other library staff in course development, assignment design, and instructional strategies.

· Effectively collaborate with faculty, instructional technologists, and other campus partners

Coordinators should be able to:

· Leverage existing campus programs and groups to expand the conversation about information literacy among campus staff of all levels and expertise.

Recommendations

For information literacy programs to be strong and successful at the individual UC campuses, our librarians and library staff - both those new to teaching and experienced instructors - must be given the support to gain, develop, and hone the full range of the skills mentioned above. Our major recommendation is to provide system-wide communication and professional development opportunities for two distinct groups of staff in support of information literacy programs. Many of the ideas for training and professional development do not require a great influx of funding, but they do require administrative support. 
Library instruction program coordinators, working with their campus instruction librarians and department heads, help identify local training needs, find resources to “scale” activities to a campus-wide level, and coordinate the educational efforts on their campuses. They also are available to work with library subject departments to coordinate multidisciplinary instructional outreach efforts. Coordinators are particularly in need of strategies to expand awareness and enthusiasm among local subject specialists about the direct relationship between lower-division instruction and upper division/graduate/faculty programmatic success. Library instruction and information literacy coordinators, who develop the infrastructure for these programs on their campus, must have support gained from the collaboration with others facing similar challenges. Ongoing communication through the continued support of the UC Common Interest Group for Information Literacy builds a strong communication network among the UC campuses and stimulates shared benefits from best practices developed at individual campuses. Methods for communication and training suggested by this committee include: periodic meetings, with one annual face-to-face meeting, videoconferencing, conference phone calls, and listserv discussions.

Training opportunities for the majority of librarians and library staff can and should be designed and held on the individual campuses. Localizing the training will ensure that each campus can develop a program that matches their campus culture and is timed with the other instructional and library initiatives pertinent to them. Methods for training suggested by this committee include: in-person discussions, instruction-related listservs, workshops for sharing best practices (especially in promoting discipline-specific literacy skills), and web-based resources.

The Committee recommends that the members of the UC CIG IL:

· Continue discussions throughout the year and meet in person at least once a year to discuss strategic and programmatic issues of mutual interest

· Propose a training program that addresses needs common to a majority of UC campuses and implements training in the north and south. 

· Contact staff of the CDL Education & Strategic Innovation Unit to assist in the development and promotion of instructional resources and tools for use by library staff in the areas outlined above.

· Develop effective methods of sharing “best practices” at both the University of California systemwide level and at the local campus level. 
· Promote the need for local financial support for staff to participate in professional meetings, conferences, and other events related to teaching and learning.

CONCLUSION

The HOPS Information Literacy CIG represents a diversity of opinion and experience that is reflective of our system’s library staff. However we are uniformly convinced that, in the long term, the value of the information literacy skills that we can impart in support of the pedagogical mission of the University of California is as enduring and as valuable a resource as the collections we build. The impact of our partnership with faculty in the local classroom is life-long and not confined to any single academic discipline. With the establishment of a permanent HOPS CIG for Information Literacy with the charge to provide professional development and skill-building for local instructional staff, we believe that we can contribute to an enriched curriculum throughout the University of California.
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APPENDIX A

University of California Libraries 

Campus Interest Group on Information Literacy

October 1, 2002

In Spring, 2002, the UC Heads of Public Services (HOPS) drafted its goals for the 2002-2005 years. The first goal was:

1. Advance the incorporation of information literacy into the UC curriculum for lower and upper division undergraduates and graduate students, through collaboration with other groups and through emphasis on information literacy as a vital component of critical thinking skills.

Subsequently, the University Librarians and SOPAG have asked HOPS to create a Campus Interest Group (CIG) on Information Literacy that will report to HOPS. At the HOPS September 20, 2002 meeting, the discussion of the Campus Interest Group resulted in the following charge. 

The Charge to the Campus Interest Group on Information Literacy includes: 

· Survey the campus libraries to determine what information literacy activities are currently underway, the scope of those activities, and the progress to date.


· On the basis of the information gleaned from the survey, consider how those activities might lead to collaboration and cooperation among the campuses, sharing models that have been successful.


· Propose models for a UC Libraries Information Literacy Program that will support and strengthen the campus library programs.


· Propose training, workshops, or other mechanisms for promoting and enhancing information literacy programs for the University of California Libraries for the future.

Carol Hughes, Associate University Librarian, UC Irvine, was asked by HOPS to be the Chair of this Campus Interest Group on Information Literacy. Each campus will be represented and the CIG will begin its work by the end of October 2002. It is expected that this group will be ongoing, and that recommendations for how best to continue and expand upon the work of the CIG will be included in their regular updates due to HOPS. It is expected that the CIG will consult with appropriate groups in meeting its charge.

� The CIG adopted the definition of information literacy adopted (6/17/03) by the Librarians Association of the University of California (LAUC) Information Literacy Task Force: “Information literacy is the ability to identify an information need, locate information efficiently, evaluate information, and use information effectively and ethically.”


� Elmborg, James K. “Information literacy and writing across the curriculum: sharing the vision,” Reference Services Review 31(1): 68-80.


�Available from: http://www.ala.org/Content/NavigationMenu/ACRL/Standards_and_ Guidelines /Characteristics_ of_Programs_of_Information_Literacy_that_Illustrate_Best_Practices.htm


� Descriptions are primarily based on summaries of information found on that project’s web site. 


� Kasowitz-Scheer, A & Pasqualoni, M. Information Literacy Instruction in Higher Education: Trends and Issues, Available: � HYPERLINK "http://www.ericit.org/digests/EDO-IR-2002-01.shtml" ��http://www.ericit.org/digests/EDO-IR-2002-01.shtml�. Access date: August 12, 2003


� Institute for Information Literacy. (23 July 23, 2003 last revised). Characteristics of Programs of Information Literacy that Illustrate Best Practices: A Guideline, Available: � HYPERLINK "http://www.ala.org/Content/NavigationMenu/ACRL/Standards_and_Guidelines/Characteristics_of_Programs_of_Information_Literacy_that_Illustrate_Best_Practices.htm" ��http://www.ala.org/Content/NavigationMenu/ACRL/Standards_and_Guidelines/Characteristics_of_Programs_of_Information_Literacy_that_Illustrate_Best_Practices.htm�. Access date: August 15, 2003


� Association of American Medical Colleges. Medical School Objectives Project: Medical Informatics Objectives, Available: � HYPERLINK "http://www.aamc.org/meded/msop/start.htm" ��http://www.aamc.org/meded/msop/start.htm�. Access date: August 21, 2003





� Association of College and Research Libraries. (25 July, 2003- last revised). Information Literacy Competency Standards for Higher Education, Available: http://www.ala.org/Content/NavigationMenu/ACRL/Standards_and_Guidelines/Information_Literacy_Competency_Standards_for_Higher_Education.htm. Access date: August 18, 2003
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